The Heritage Alliance: Response to Henley Review of Cultural Education

Submitted online to Survey Monkey: May 2011

How would you define cultural education?

We define cultural education as having the opportunity to discover and engage with the world around us through cultural milieus. 
The cultural spectrum is broad and varied, including many forms of heritage, art, design, theatre, music, fashion and dance – but for the purposes of our response we will focus on the importance of heritage within a well-rounded cultural education. Our definition of cultural heritage in this response refers to both the tangible (the built environment, architecture, archaeology, transport, archives, landscapes, etc) and intangible (a unique cultural capital of oral history, skills, songs, stories etc, often passed down through generations).

Our irreplaceable cultural heritage represents our ideas and values, tells us about the world in which we live and how it has developed to become what it is today, and sets a context for us all to learn and to grow in the present and the future. Our heritage is a result of human choices and human creativity, and as such we feel it is vitally important that children have the opportunity to understand this in order for them to develop their own choices, opinions and talents.
What is the value of Cultural Education and how do you measure this value?

Cultural education should be about broadening horizons, not ticking boxes. The appropriate and effective way to measure the impact of cultural education is through qualitative, longitudinal studies of children before, during and after exposure to cultural learning, throughout their school careers. 
Experiencing cultural heritage as part of education offers intrinsic value, contributing to children’s development, wellbeing and sense of place. It also supports the curriculum across many different subject areas; our members have case studies showing how heritage sites and projects have facilitated learning across subject areas including science, maths, geography, RE, citizenship, ICT, literacy, music, art and history. Heritage-based learning outside the classroom – whether it be travelling Victorian-style on a steam locomotive, working with costumed interpreters, talking strategy at a historic battlefield, marvelling at a stonemason restoring grotesque carvings in an ancient cathedral, knapping flints and getting hands-on on an archaeological field trip, or going ‘down the mine’ – helps children and young people to see, feel and experience the things they’re learning about at school first-hand, to deepen their understanding, and to encourage them to ask thought-provoking questions. Heritage-based learning almost always reflects the power of place - the real thing in the real situation.
Research supports these assertions. OFSTED
 has shown that well-planned education outside the classroom enhances pupils’ learning and engages the harder-to-reach. In research that is bound to please teachers, CABE
 found that four out of five young people aged 11-14 said that knowing more about the buildings and places around them makes them and their peers behave better; and 90 per cent of the 11-14 year olds surveyed thought they remembered more about their learning if it was done outside the walls of the classroom. (80 per cent of their teachers concurred with this.)
What cultural education do you think a child should experience at each key stage?

Cultural heritage is embedded in our everyday lives – it is all around us, from the houses that we live in, to the schools that we learn in, to our local parks, our local libraries, our family traditions, our high streets and our local landscapes. We believe children should be offered opportunities to experience their cultural heritage during their time in education at levels appropriate to the degree of analysis and interpretation they are undertaking in their schoolwork.

So, for example: 
Key Stage 1 – a recognition of cultural heritage
Key Stage 2 – experience of different cultural traditions, sites, landscapes, styles of building, etc to underpin school work across many different subject areas
Key Stage 3 – an analytical view, the ability to see culture as an entity that people have used over many generations to make statements, tell stories and influence the face of our society 
What is it that works best about the way cultural education is currently delivered?
School trips are a vital element of any well-rounded education, and teachers must continue to make use of the wide variety of opportunities out there. Increasingly so in light of the Government’s Big Society agenda, teachers must be able to identify cultural learning opportunities available in their local communities. 
We would urge schools to make the most of the fantastic Engaging Places resource. Engaging Places from CABE offers a raft of resources for teachers for studying all aspects of the built environment, and champions the role built environment education can play in creating rich and lasting learning experiences. 

What is it that could or should be working better in the way that cultural education is currently delivered?

Heritage sites, heritage projects and museums have a great deal to offer to help children engage with culture and appreciate its significance, but they must be aided in bringing their offer to the attention of schools. Currently there is a lot out there, but there is a lack of capacity and resource to capture these opportunities and channel them through to schools. 
We know that teachers want inspirational lesson plans and toolkits to work into their frameworks; these should be encouraged and continued by heritage organisations. There is also a need to develop face-to-face teacher support and training workshops and this will require support, especially if in-service training becomes more common.
An understanding of culture as being broader than just art and heritage, and being able to underpin a wide variety of subjects from science to maths and ICT, should be encouraged amongst the teaching profession. There’s a great deal of inspirational engagement with cultural heritage going on in some schools, but this high-quality level of cultural education is not happening in all schools, or across all subject areas. 
Some teachers are put off school trips by overestimating the risks involved, and some feel that cultural education experiences may not complement their subject. When school and family budgets are increasingly strained, the additional costs of going out may make trips prohibitive. There is a case for cultural and heritage providers also developing their own forms of outreach, so that the experience can come to the classroom as well as the class coming to the experience.
If we had a blank sheet of paper, what would be your view of the ideal funding and delivery structure for cultural education?

There needs to be a coordinating mechanism to match local organisations offering high-quality cultural education with local teachers. There may also need to be funding to develop quality offers from cultural providers, and / or funding to give schools the opportunity to buy in these experiences. 

There should not be head-to-head competition between cultural providers. And this will need to fit in with the still-shifting landscape in educational organisation, as academy status, and hence divorce from local authority funding systems and strategies, grows.

Currently there is a lack of co-ordination of the wide array of opportunities on offer – the umbrella organisations, whose remit is to signpost high-quality resources for teachers, both by area, by subject and nationally, are an effective way to capture and utilise what is already out there, but they need to promote their offer better to schools and teacher training colleges. 

These valuable organisations Engaging Places, the Group for Education in Museums and the Council for Learning Outside the Classroom also need to be given more recognition by officials, and the opportunities they offer should be publicised widely by government as being beneficial for schools. 

The Heritage Alliance will be working closely with Engaging Places over the next year, and we will be looking to see how we can get more effective partnership working across the sector. 
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